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H Avantuén twv MoAAamAwv Nonuoouvwy péoa
amo TNV €€€PeELVNON TWV NAEKTPOVIKWV
pHuBioTopnuaTwy otn MpwTtoBabula EKnaidevon
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Mpwtopaduia Eknaidevaon, dimiteris@vahoo.gr

MepiAnyn

H &vtaén Twv 1I0TOPIGV PECO OTIG VEEC EKTIAIOEUTIKEG TEXVOAOYIEC Eival TOIOAYWYIKA OTOJEKT
KaBw¢ outog 0 GUVOLACUOC UTOPEL va 00NYNCEL GE IO OBNGIOKI) TIPOCEYYION TIOAAOTIAGV
gyypouuatiopav (multiple-literacies). H BepotoAoyio Tou gpeuvntr] €xel w¢ KOPIO BEPa TNV
EKMABNON AYYAIKQOV PEGW TV NAEKTPOVIKWY MuBiaTtopnudtwy (HMA) kot e€€Tddel To Babuo
KOAMEPYEIOG TOU €UPL  (QACHOTOC TG Vonuoouvng (MOANAMAEC vonuoolvee -multiple
intelligences). Ot S1EPELVNTIKEG TOU EPWTIOEIC KUPIWG ETiogav aTov TBave GUVOUOGHO TNG
aUTOEEEPEDIVNONG KOl GUVEPYOTIKOTNTOC PECO OmO &va TEPIBAANOY GUVOUOCUEVNC MABNaNC
(hvbrid or blended learning), oTIC TOPOPUNTIKEC GUUTEPIPOPEC (Motivational attitudes) uéoa
omd v ‘emiduon mpoPAruaTog’ (problem-solving situation) Kot aTIC TOAOTAEG VONUOGUVEC
TWV POBNTGV TIOU OVOKUTITOUV om0 OAN T paBnatakr] olodikaoio. Ol GUPUETEXOVTEG OTO
Teipopa gival PabnTeC TNE TETAPTNG Kal TEUTTTNG TAENE £VO¢ EANVIKOU dnUOTIKOU GY0AEIoU.
O epeuvnTr¢ €@apPocE Tov “TPIywviopd’ (methodological triangulation) mpokelyévou va
eMe€ePYOOTEl Kal va avaAloel Ta 0edopéva. Ta gupruaTa avadeIKVOOUV POveEPE TO YEYOVOC
OTL TO TTONOIG E0EIEQV IO TIPWTOPAVT) TIPO0O0 OG0V POPd TNV EKUABNON HIOC EEvne YAWOTaC
OE10TOIVTOC OIOPOPETIKEC VONUOOUVEG CUU@WVA e TO OIKO TOUC HOBNoIoKO OTUA. O
OUVOUOIOWOC TIOIKIAAWY OVTEAWV GUVEPYOTIKOTNTOC, O EEOTOMIKEUUEVOS PUBUOC EKUABNONG,
0l EKONAWCEIC OIOPOPETIKOD Babuol mapwBinaong Kol 1 €E0IKEIWON HE TOUC EYYPOMOTIONOUS
oto péoa emkovwviag (media literacies) GUVEIGQEPOLY OTNV OVATTUEN TOU EVPU PATUOTOC
TN¢ vonuoalvng.

NEEEIC KAEIOIA: TAQiol0 ouvduaouévng HABNONG, €YYPOUOTIOUOI 0T HECO EMIKOIVWVIAC,
TOAOTIAEC VONPOGUVEC, TapwBnan.

1.Elcaywyn

H mopoloa épeuva Olepeliviioe TO KATA TOGO N XPNON TWV ‘NAEKTPOVIK®WV
puBiotopnuatwy’ (electronic storybooks) guveloQEpel aTnV KABOAIKN OVATTUEN TWV
poBntv. Ot pabntéc Tou ONMUOTIKOU OXOAEioU -TETAPTNC KOl MEUTTNG TAENC- OV
gixov Kapio ema@n Pe 010dNTOTE UAIKO NAEKTPOVIKNG HOPQNG MEXPL TOTE. TO TapPWV
neipapa €0ete gov mpolmodeon éva mePIBAAAOV guvduaopévne padnong (blended
learning) ka1 ouvdbace tnv OlompoowTik didackoAio (face to face) pe TO
OAANAETIOPOCTIKG TEPIBAAAOVTA WAONONG péow UMoAoyloTh (computer-mediated
instruction). H uBp1diky pabnon Bswpei to d10dikTUO (internet) Kai TOV MOYKOGUIO
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10T0 (web) w¢ avamoécmooTa TUAPOTA €VOG GUYXPOVOU EKTAIOEUTIKOD GUOTAUOTOC
(Vlachos, 2006).

1.1 HAEKTPOVIKA PLBICTOPHMOTA: TIPOCPOATEG EPEVVNTIKEC PMEAETEC

Ta nAekTpovika puBiotopnuata (HMA) €xouv €MIKPATACEL OTNV EKMOidELAN cav
€Va¢ TPOTOC OIO0OKOAIOG TV pOBNTWV TAVW OTO TEPIEXOUEVO, OTO YAWOOIKA
groixeio  (oQNyNUOTIKN dOWr), GUVOXN, GOUVEIPUOC), OTI( OWOTA OOPNUEVEC
Tapaypa@ouC Kal oto idlo oTolxeio TNC tEXvoAoyiac (Downes & Fatouros, 1995;
Eagleton & Hamilton, 2001; Lehrer, Erickson & Connel, 1994; Leu & Kinzer, 2000;
Vlachos, 2002). Aivouv epeBiopata yia Beatpikd epya BacllOPeva 0T TPOPOPIKN
KOl YPOTITI] O@rynon yeyovotwv, CUUTEPIAAUBAVOUEVOL KOl TWV XOPAKTAPWY TOU
pocapuolovTal oTo XwpOxXPovo evoc Hubiotoprjuatog (Lorien & Lorien, 2001).

O1 €peLVNTIKEG MEAETEC EMIONC OMOJEIKVUOUV Ta BETIKA POBNOCIOKA AMOTEAETUATA TNC
avAyvwaong Kal ypaerg KE TN XPRon Twv NAEKTPOVIK®Y pubiaTopnudtwy. O Matthew
(1996) avokdAvye 0TI 0 BoBUOC Katavonang ATav PeyaAlTePOC yia Ta {Euyapla
pabnt@wv  TPITNG dNuUOTIKOL TOU  Xpnoigomolovoav HMA am’ autd  Tou
Xxpnotyomnoloboav Tn MapadodIoKh ypamt ekdoxn tn¢ idtag totopiac. O Johnston
(1995) enecAuave OTI TO TOIOIA TOU VNTIAYWYEIOL QVEMTUEAY ONUOVTIKA TIC
TPOPOPIKEC TOUG Oe€10TNTEC WE TN Xprion Twv HMA. O Glasgow (1997) avakaAuye
oti ta HMA o€ cd-rom mapotpivouv Tou¢ Jadntég va dtapdalouv.

1.2 EpeuvnTika {ntrpota

H d1daokoAio twv HMA ge €va uBpIdikd pabnaolakd mepIBAAAOY EUTAEKEL TOUC
HOONTEC ge dpaCTNPIOTNTEG TOU GLVALALOUV TIC TOPAOOCIOKEG KOl TIC GUYXPOVEC
HOPQEC ypa®ng Kol avdyvwonc. Ot padntéc oev Bewpolv TIC TOPOOOTIAKEC
OTPATNYIKEG YPOAPNC KOl avAayvwong OO0UEVEC KOBWC OUTEC £XOUV EVOWUOTWOEI ae
€va TEXVOAOYIKA €e&eAlypévo TePIBAAAOV. Me tnv idla AOYIKA, Ol TPOPOPIKEC
0e€lOTNTEC  OKOAOLBOLV  vEa  OAANAEMIOPOCTIKA  TPOTUTA  guvdLALOVTOG
€COTOUIKEVHEVA, CUVEPYATIKA KOl NAEKTPOVIKA UOVTEAD EKUABNONC EEVV YAWGOWY.
Ta gpeuvnTiKa {NTAMOTO OXETI(OVTAL e TO OKOAoLBa BEpaTa:

> UE TOI0 TPOTMO n e&atopikeuan pabnolakwv oladpouwy (self-paced) kat n
opadoouvepyatikdtnta (collaborative learning) amoteAoOv MPOKANGN OTN YVWOTIKA
KOl PUXIKN KOTAOTOON TWV VEAPWY PabnTwv

> |UE TIOIO TPOTIO N YVWAN Kal N GAANAETIdPACTIKOTNTA OTNV “€MiAuan mpoPARuaToc’
00NyolVv o€ Bl0QOPETIKEC TTOPOPUNTIKEG CUUTEPIPOPEC (Motivational attitudes)

» 10 PobBud oavamtuéng Twv TOAAATA®Y VONUOOULVWY HECO amd €va ULPPISIKO
padnaiakd mepiBaiiov (hybrid or blended learning)

1.3 To mAaicio d1daoKaAiog

O epeuvntng 6idage dlodiktuakd HMA koBw¢ kat HMA og popeny cd-rom og
MOONTEC TETAPTNG KAl MEUTTNG ONUOTIKOD. ZUVOAIKA, €BOOUNVTO TECGTEPIC HOBNTEC
ONMUOTIKOU OX0A€iov GUUMETEIXAV OTO €peuvnTIKO meipapa. H €peuva d1E€dybnke ae
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éva EAANVIKG ONUOTIKO OX0Aeio Katl dpknoe £&1 prveg, and 1o Noguppn €wg Tov
ATmpiAlo Tou 2010. O gpeuvnTng MPOETOIPOCE Mio TEPIANYN TNC d1daKTEAG VANC,
OTIOTEAOUMEVN OTO TECOEPO KEQPOANIO IOTOPIWY, €va aMO TO Omoia amelkoviletal
TOPAKATW.

Mivakag 1: yia aOvtoun d1aypOaupoTIKY avoamapdaotaacn O100KTIKOU KEQaAaiou

TitAho¢: ‘the wishing tree’, d1a6€a1uo otnv 1I0TOooEAiIda www.bbc.co.uk/schools
1nOI100KTIKA EVOTNTA:

° 10e000eAa (brainstorming), oxed100UOC Kal XPWUATIOMOC Tou ‘wishing tree” umo 1o
TPIoHO Twv PadnTwv atnv 006vn Tou UTIOAOYIOTH

° gpapuoyn TNC TEXVIKAC ‘aKoLw XWpPI¢ EIKOva’ Kal aXedlaopoc atnyv 06ovn Tou H/Y
TOU TI TTPOKEITAL VO EMOKOAOUONTEL (QUTOEKTANPOUUEVN TIPOPNTEIN)
2nd100KTIKI| EVOTNTO:

° mapakoAolBnan ¢ 1IoTopiag mnyaivovtag ‘UmpPoC-micw’ (EEATOMIKELPEVN UABNaON)
° XOpIKN €mavaAnyn mpog evioxuon tou: ‘n emavaAnwn eoti padnon’ (Medina, 2009)
° OoMOdIKN oLvVBeon OTiXwv Pe opolokataAn&ia yia tn mpowbnaon TnN¢ €AeLBepnC
EKQPAONC KOl QOvToaiog

° ‘wishing game’ péoa amd UIKPAE BeaTpIkd daAOYaKIO yia TNV AECIAOYIKA OKpiBela
KOl TNV avamntuén Twv KIvaigbnTiK®y Kal JOUGIKWY VONUOGUV®V
3nOI10AKTIKI EVOTNTA:

° AvaAnyn Kat maiglpyo poAwv pYéoa amo opadEC Kal véa epunveia TNC 1I0Topiag péaa
amnd Tn dPaUATOTOINGN Kal TNV EVEPYr CUUUETOXN

° ZUANOYIKEG KATAOTATELG HABNONG, EVXEPEIOG AOYOU, GUVEPYATIKOTNTAC

2. Avaokomnaon BiBAloypagiag

H ouvovaopévn pddnon (blended learning) meplypd@ETal wC HIO «TPOCEYUEVN
OUYXWVEUON OIOTPOCWTIKWY Kal dIadIKTUAK®WY Uadnolok®y eumeipiov»  (Cross,
2006;Young, 2002) n omoia PeATIOTOTMOIE TIC dUVOTOTNTEC TNC OIATIPOCWTIKIG
EMIKOIVWVIOC 0€ HIa TAEN PECW TOL TPOPOPIKOD AOYOUL Kal TNC O10OIKTUOKIC YPOTITAG
EMKOIVwviag -opadikng auyypagrc (Garrison & Vaughan, 2008:5).

H 6etikny evioxuon (reinforcement), umo TN HOPPN] AVAKUKAWGCIMWY KOVOVWY Kal
Ae€INOYIKOU TAOUTOU, BorBnce oTnv eMOVAANYN HIOC GUYKEKPIUEVNG CUUTIEPIPOPAC
(Skinner, 1968). H Bewpia ¢ ‘a@ouoiwong’ (Piaget, 1967), Ye tnVv omoia T0 GTOUO
TPOTIOTIOIED TIC UTAPXOUCEC VONTIKEC OOUEC WOTE VO KOTAVOED T dedopéva NG
eumelpiog, epappodel atny mapoLaa Epeuva KaB®E ol HoBnTég ekTiBevTal ae mAoDOIN
OMTIKOOKOUOTIKA epefiopata mou mnyadouv amd TOUC E€YYPAUOTIOHOUC OTa Uéoa
EMIKOVwvIag (£1KOVA, NX0C, NAEKTPOVIKO KEIUEVO, HETOPPUOCTIKEG EMIAOYEC Kal
opBoypa@ikoi €Aeyxol). H ‘pébodoc tn¢ okaiwalag (scaffolding) mipe ™ popen
EPWTATIOVTNCEWY KOl  ONUIOUPYIKOV CUVOUIAIOV  PE  a@QOpuR  Tnv  ‘emiduon
npoPfAnudtwy’ (problem-solving tasks) (Vygotsky, 1978). Ztnv TPOKEIUEVN
TMEPIMTWON, Ol POBNTEC QTAVOUV O CUUTEPACHOTO WECA OTMO MIO GUAAOYIOTIKNA
dladlKoagia Kol EVOEAEX TOPATHPNON KOBMC 0pyavwvouy Tn oKEYn Toug yOpw amo
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KEVTPIKEG €vvoleg (Medina, 2009), 6TWG 0 XwpPOXPOVOC, Ol OTOXOL Kal 01 POAOL TwV
xapaktipwyv. Katd tnv enegepyacia Twv HMA, Ta naidid eAdufavav elgepyoueva
epebiopata (finely-tuned input) mpocapuocuéva 0To OIKO TOUC MOBNCIOKO GTUA
TIPOKEIPEVOL VO QEPOLV OE TEPAC Wia dpaatnpiotnta (Wood, Bruner and Ross, 1976).
Ta mapamavw EiXov €VEPYETIKEG EMIMTWOEIC OTIC MOAANATAEC vonuoalveg (MIs) Kat
OUYKEKPIYEVA  OTIC YAWOOIKEG, OlOTPOCWTIKEG,  OUVOIOBNUATIKEG,  AOYIKEC,
€VOOTIPOCWTIKEG, KIVAIOONTIKEC, XWPOAVTIANTTIKEC KAl UOUCIKEC (Gardner, 1993).

3. EpeuvnTikda dedopéva

Ta dedopéva UTO dlEPELYNCN TPOEPXOVTOIL KUPIWC Omo d00 €£PWTNUOTOAOYIA, TO
apxIko (needs analysis) Kai To TeAIKO (evaluation questionnaire) mou mepleAdupavay
TIg id1EC epwtroelc. Ot pabntég oev eixav Eavaddaxtei HMA d&AAn @opd oto
TapPeEABOV Kal KARONKav va EeMIAEEOLY yia TOo €dv nBshav va ta O1daxTolv yia
KOTOIOU¢ OMO TOUC TMOPOKATW AOGYyoug: TNV evioxuon Ttn¢ auvtomenoibnong, Tnv
EKUABNON AYYAIKQOV G €va PN-0yXWTIKO mepIBAAAov, TN BeATinon Twv deEIOTNTWY
TEXVOAOYIOC TANPOPOPIOV, TNV EKUAONCN TEXVIKWY OUOO0CUVEPYOTIKOTNTAC KOl TO
va pobaivel kavei¢ mw¢ va pabaivel xpnotdonol@vtag Ty texvoloyia. Ot pobnrteg,
MECO OTO EPWTNCEIC EMIAOYAC, EMEAEEAV TOV TPOTIUOTEPO TPOTO dIdACKOAING KATK
TNV EKTiUNon toug (J1amPOCWTIKN S1000KOAI0, OUTOEEEPELYNDN E QUTEVEPYELD TOU
poBnT N avtoe€epelivnon We TN MAPAAANAN OTNAPIEN TOU B0OKAAOU), TOUC TPOTOUC
ME TOug omoiou¢ Ba ABeAav va cuvepyalovtal o OIAQOPEC dpaaTNPIOTNTEC (LOVOL
TOUC, JE TOUC CUMMOBNTEC TOUC, YE TO dACKAAS TOUG I} e TOV LTIOAOYIOTH) KaBWE Kal
TO TIO ATMOTEAEGHUOTIKA OTTIKOAKOUCOTIKA PETO (EIKOVA, XOC, NAEKTPOVIKO KEIUEVO 1)
NAEKTPOVIKEC BonBelEC).

H epeuvnuikn OepatoAoyia e€etalel akoun 1o PBobud KAAAIEPYEIAC TOU €UPL
(@AaopaToC TNG vonuoauvng (moAAanAég vonuoaoLveg -multiple intelligences) péoa amo
v ekpadnon Twv HMA. Mo ouykekpipéva, €EETACETAL €AV Kal 0€ ToI0 Babud n
EKUABNON TV NAEKTPOVIK®WY HuBIoTOpNUATWY Ba PonBoloe MOPAAANAG  TOUC
HOBNTEG 0TV TEPIyNan Tou d1adIKTU0U, OTNV TAPATNENTIKOTNTA WE TN Borfela Twv
OMTIKOV OVATIOPOOTACEWY, OTO OXEJIOOUO EIKOVWY OTnNV 080vn TOU UTOAOYIOTH,
OTOUC EYYPAMOTIOHOUC (Ypa@r, avayvwaon, OuIAia, akpoacn), oTnv eKPadnon
Ae€IAoyiov Kal YPAPMOTIKNAG HECW EKMAISEUTIKWY OIOOIKTUOKWV TAIXVIOIWY. Emiong
OIEPELVABNKE 1 IKAVOTNTA OPOJOCULVEPYATIKATNTAC HPECA amd TO BEATPIKO Kal
MOUGIKO TONXVidl, N duVATOTNTA EKUABNONC MECW TN OVOTPOPOSOTNAGNG OTO TOUC
OUMUHOBNTEG Kal TO 6AOKOAD, 0 BOBUOC OTOMIKNC TPOCHAWGCNG, AUTOGXEJIATHOU KOl
OTOQACIOTIKATNTOG KOTG TNV autoegepelvnon twv HMA Kal 1 OUVOAIKA OTOWIKT)
aigBbnon 1Kavomoinang omo TNV TEAIKN TPOCSTAOEIN. To id10 TEPIEXOUEVO EPWTATEWY
OVA@EPETOL KOl OTO EPWTNUATOAOGYIO a&IOAOYNONC. ZTNV TMPOKEIYEVN TEPIMTWON, Ta
madid amavtolv a@ol oTNV oudia €X0LV OAOKANPWGEL TO TEipapa, deixvovtag Hio
OIO@OPETIKA EIKOVO OE OXEON ME TIC APXIKEC TOUC amavtroelc. OAEC Ol OTOVTNOEIS
TV PaBNTWV SlaoTaupwonKayv He TN PEBOOO OPAdIKWY CUVEVTEUEEWV KOl UE AIOTEQ
TAPATAPNONE TNC CUUTEPIPOPAC TOUG PETO aTnV TAEN.
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4. MeBodoAoyia

O epeuvntng eméAeée OIOQOPETIKEC HEBOOOUC GUAAOYNG TANPOPOPIWV YIO va
Ol00TOUPWOEL KOl VO €puNveDCEl Ta apIBUNTIKG dedopeva. ATO T Hid TAELPA, O
EPELVNTAC TIPOETOIPNCE EVO APXIKO EPWTNUOTOAOYIO KOl €VO TEAIKO EPWTNUATOAOYIO
a&lohoynonc. Kar Ta duo mepleixav TIC (01EC EPWTNOEI KAl CUVEICEQEPOAV TNV
TOOOTIKA avaAuan Twv 6gdopévwv. To mpoypaupa SPSS Bonbnoe atnv aplbunTikr)
KOTOTOEN TWV OEO0UEVWY GE HIO CUVOAIKI] KAIHOKO, OTIWC and To AlyOTEPO CNUAVTIKO
0TO TEPIOOOTEPO ONUAVTIKG (1-5). Ta eupAuaTo KaTEypd@noov OE TPICOIACOTOTEC
MTIAPEC KOl OVAAUTIKOUG TTOGOCTIOIOUC THVOKEC.

Mépa amod Tn mpoava@epOeica MEPIYPAPIKN OTATIOTIKI aVAAUGT, Ula OEIpd oMo TEQT
METPNOOV TNV OEIOTIOTIO KOl TNV EYKUPOTNTO TwV UETABANTWOVY. Ta ‘chi-square test’
KOoBOpIoav KATd OO0 UTAPXE MIO ONUAVTIKN dla@opd PETOEL TwWV TMPOPRAETOUEVWOV
KOl TV TEAIKOV GUXVOTATWY ota dedopéva. EmIMAEQV, €va UNn-TAPAUETPIKO TECT, TO
‘Kolmogorov-Smirnov test’ e€€tage TNV eyKUPOTNTA TWV UETAPRANTWV 0T OdOUEV
TV TOAAATAWY vonuocuvwy (MIs) Tpiv Kal PETA 1o meipapa. O ouVTEAETTAC GAQa
(alpha coefficient) (.761>.70), amodeKTOC QMG TO GOUVOAO TWV KOIVWVIKWOV
EMIOTNHUOVIKWV EPELVAIV, OVEDEIEE TNV LYNAN ECWTEPIKN GUVOXT] TWV PETARANTWV.

And v GAAN TAELpd, N GUPTARPWGON HIa¢ AioTag mopatPNoNg NG HABNCIOKAG
OUUTIEPIQOPAC MECA OTnv TAEN, To PBIVIEOCOKOTNUEVO MEPN TWV  HABNUOTWY
O1000KaAIOC Kal 01 OPOOIKEC GUVEVTEDEEIC TUVEICEPEPAV GTNV TIOIOTIKA OVAALON TWV
ogdopévwy. O Howard Gardner kot n oupada tou Project Zero (2001) oto
TAVEMIOTAMIO Tou Harvard tovidouv Kabapd 0TI n Katayeypaupévn TEKUnpiwan umo
N MOPEN YPATTAC I OMTIKOOKOUGTIKAC TOPATAPNCNG Ao €VAAIKEC KAVEL TOAU TIO
ELOIAKPITO TO MNXAVIOUO OKEWNG TWV MABNTWV. AIOPOPPWOVEL TN ‘CUAAOYICTIKNA
otadikaaia’ (developing mind) kabw¢ ta maidid a&loAoyolv TIC OKEWELG TOUC.

5. Evprpota

5.1 O €€0TOPIKEVHUEVOC KAl 0 OJOOOCUVEPYOTIKOC TPOTOC HABnang o’ éva
LBPISIKO TIEPIBAANOV

H autoeéepebvnan OTOJEIXTNKE EVEPYETIKNA YyIa TNV TAEloPn@io twv padntwv. H
auTtovopio maidel anuavTIKO POAO 0T EMITEVYUOTO TWV HABNTWV KAl TNV YAWCGIKNA
EKPABNoN peéow umodoyiatr) (CALL) (Healey, 2007). Kpivovtag omo TI¢ GUVEVTEVEEIC
TWV JabnT®v, YTOPOUHE VO CUUTEPAVOUE OTI €ixav TNV eAeuBepia va eMIAEEOLY €dv
Ba evepyolboav autovopa ) oxi. Otav enéleyav Ty avtoegepetivnan, NTav o€ BEan va
eAEYXOLV TO Babud MPOCOXNC TOUC Kal TNV EMid00N Touc. Emalpvav TI¢ OMOQACELS
TOUC TOPOKIVOUHEVOL OTO TOUC GTOXOUG TOUG OToiouC ol idlot gixav mpokabopicel. Ot
outévopeg MOBNOIaKEC TPWTOBOUAIEC umopei  ouxva va  TPOCEEPOLV  TO
KOTOAANAGTEPO TAQICI0 yia TNV  ‘e€miAvon TPOPRANMATOC’ KOl TNV  ‘TEPAITEPW
a&lomoinon tng okéYng’ (Lambert, 2000; Siraj-Blatchford, Sylva, Muttock, Gilden &
Bell, 2002).
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H yvwoTikn avtevépyela (self-regulation) Baciletal emiong otn Bswpia Tou Vygotsky.
21N mepintwon mou £etavav o€ 0d1e€odo, Ta maIdld Emaipvav T Ponbela Twv
CUMMOBNTWV TOUC TAPA TOU GOCKAAOL TOUG. ZuVNBwWC avéBalav TNV auTomenoibnan
TOUG HE TO VO HIoLVTaL TO GAAQ TAIdIA 1} €QTAVOV OE OVOTEPO AVATTUEIOKO EMIMESO
omAd pe to va mapatnpolv (Whitebread et al, 2005). Zav amoTEAECUA, €va GAAO
OULUTEPACHO €ival OTL N OUTEVEPYEID €ival oUVICTOMEVN KOl TOU TOpdyovTa Tng
aAAnAofonBelac amd Tou¢ CUPMOBNTEC.

KaB’ 6polo Tpomo, 0 EPELVNTNAG £0WOE EUQPOCN OTN CUAAOYIOTIKNA d1adIKogia Kol ot
‘udbnon mavw otn paénon’ (cognition about cognition). EpeuvnTIKEC EPWTNTEIQ
OMWC “TI TOTEVEG OTI B GUUBEL;” 1 “TWC EVIWOEC YI” AUTO;”, avEdEIEAV TI OKPIBWG OV
N&epav ol Yabntég, MPOKAAEGAV TMPOBANUATIONOUC Kal EEWTEPIKELTAY TIG OKEWEIC
tou¢ (Papaleontiou-Louca, 2003). H autevépyela otn pabnolakr dladikacio otn
TPOYMATIKOTNTA TPOAYETAL EAV 01 HABNTEC EXOLV ETIAOYEC KO EUKAIPIEC VO EAEYEOLY
T0 BoBUO dUOKOAIOC Twv dPOCTNPIOTATWY, EITE PECW TNG auToEEEPEDVNAONC EITE PETW
NG OPad0CUVEPYOTIKATNTOC. Ol EUKAIPIEG Yia TNV auTOaEIOAOYNON TwV OIKWVY TOUC
EPYAOINV KaBW¢ Kal TG agloAdynaong £pyociov TwV GUPPABNTOV Toug Eival mavta
amoteAeapatikég (Perry et al. cited in Whitebread et al., 2005), 1d1aitepa péow TN
avatpoeodoTnanc.

5.2 MopopuNTIKEC CUUTIEPIPOPEC PMECO ATO TNV ‘emiAuan mpoBARpaToC’
(problem-solving situations)

H dmoyn o1l ta maidld eivar  ‘A0Teq” €ival amodextr) amd moAAODC BewpnTIKOUG
(Bronson, 2000; Bruner, 1983; DelLoache & Brown, 1987; Piaget, 1967; Wood 1998).
AUTI n dmown oxXeTieTal PE TNV QUTEVEPYEID KO TIC AOYIKOMOONUOTIKEC VONUOGUVEC.
H emiAvon mpoPAnUATWY €ival EE0AOKANPOL pIa OpACTNPIOTNTO IOV BETEI OTOXO Kal
OTIWTEPO OKOTIO.

H mapovoa €psuva amédele OTI ol PoBNTEC vIoBETNOAY Hia TIO BETIKN oTdon OTn
padnon xapn otn mpooxapn d1dbeon Kal TN MPOBUMIO TOUC VO EVEPYNGOULY KATA TN
BoUAnar) touc. H mpodiabeon otn yvwaon (learning disposition) €xel XapOKTNPIOTEL WG
€vacg ouvouaopag NG ‘mapwbnang’ Kal “‘avayvwpIoPEVWVY JabnoloK®Y OTPATNYIKWVY’
(Carr, 2001,p.9). Kot’ autiv tnv avtiAngn, n ‘emilvon mpoPARuUaTog’ ¢’ &va
Ol0QIKTUOKO (onling) mePIBAAAOV £€MaIée ONUOVTIKG POAO OTNV QAVOTTUEN TNG
mapwlnaong, ouvouvdlovtac BeTIKN S100EaN, TPOCTWTIKO VAIAPEPOV Kal EMOEEIOTNTA.
EmimAéov, 0 €PELVNTNG CUUTEPAVE OTI N €0WTEPIKA TPOJIABESN KOl YPUXOAOYIKN
KOTOOTOON TOU EKACTOTE WadNTA €v’ oyn uiag ‘emiduvong mpoBAfuatog’ umip&av
KOBOPIOTIKOI TapAyovTEG TNV EMITUXA OAOKANPWAN WIa¢ dpaaTnpIdTNTAC.

‘Exovta¢ autd umoyn, ol poBntéC mapoudiacov O6uo  SIOQOPETIKEC HOPQEC
OUMTEPIQOPAC TIOU OVTIKATOMTPI{ouV TN OTACN TOUC OMEVOVTI aTn Hddnon. ATo n
MO TAEUPd, ol ‘auBevTieq” e KUPIO XAPOKTNPIOTIKA TOUC TOV OUTOEAEYXO, TNV
auBopuNnTn Kal autévoun padnon kai In mnyaia mopwonon. O Babuoc tng aTOMIKAG
OTIOTEAECUATIKOTNTOC €€0pTATAL AN TO TOCO AVTIOYWVIOTIKOI Kal IKavoi vouifouy 4T
gival o1 pabntég mpwv TI¢ OpATTNPIOTNTEC-TPOKANGN TOU umoAoylatr. Mapdtpuvav
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TOUG EQUTOUC TOUC VO EUPEIVOLY 0T MPOCTIABEIN TOUG OVEEOPTITOU OMOTEAEGUATOC.
daivovtav oTn TMPAYMATIKOTNTAO va ‘evayKaAidovtal Tn duokoAia pe Bépun’(Dweck,
2000, p.10). O1 Baumeister, Campbell, Krueger and Vohs (2005) unogtnpilouv tnv
droyn tnN¢ Dweck Kat dnAwvouv 0TI N LYNAN OUTOEKTIUNGON BEATIOVEL TNV EMUOVN.
AT Vv GAAN TAgLPA, Ol ‘adlbvapol’ wadnTeg dev mioTEPavV OTIC SUVAMELC TOUC Kal
£X00OvV TNV OUTOCLYKEVTPWON TOUC OTn dpactnpldtnta. Q¢ anotéAeoya, n mPOCoxN
TOUG OTPAQPNKE g€ GAAEC dpaaTnplotnteC. H Dweck umootnpilel 4TI TETOIOL €idOUG
avTidpaan “amoTPEMEl TNV IKAVOTNTA TWV HOBNTWV Va XPNCIUOTOINCoUV TO HUOAG
Tou¢ amoteAeopatikd’ (Dweck, 2000, p.9).

Ooov agopa Tnv e€iyviaon puotnpiwv, ol Yabntég O0ev €ixav KATOIO CUYKEKPIUEVO
TAGVO OTO MUOAG TOUuC. AUTO TIOU €KOvaV NTaV OTI dOKiuagav dlaPOPETIKEG AVCEIC
0TO €KACTOTE TMPOPRANMOTA OAAG XWPiC Kapio Aoyikr geipd. AuTO amodeiyTnKe OTL
TOV KAl N 7o OTAR GTPATNYIKN, auTr NG ‘00KIUNAG Kal TAGVNE’, XAPAKTNPIOTIKG TWV
Mo GmEPWV XPNoTtwv Tou umoloyioti. O Hope (2002) cuoyxeticel v ‘emiAuaon
POBANUATWY’ e TN pobnaiokn dladikacia Befalwvovtag 0TI ‘0Tav EMAUOUUE EVa
TPOPBANUA, pabBaivoupe KATI Kalvoupylo® (p.265). ZOP@®Wva WE TIC TAPOTNPNCELS TOU
EPELVNTI], CUMTEPAIVETAL OTI N €MIAUGN TPOBANUATWY, WC éva YeVIKO mpoadv, eival
€va XPNOIUO HOBNCIOKG €PYAAEI0 KOl GUVEICQEPEL OTNV KOBOAIKN OVATTUEN Twv
TV,

Koatd tnv ‘emiduaon mpoBANUATWVY’ PE XPrON TwV VEWV TEXVOAOYI®Y, UTAPXAY KATOoIx
madid ta omoia ATAV amMPOBUHO VO GUVEPYAOTOUV HE TOUG GUPMAONTEC TOUL TOUC
unodeikvue 0 OAOKAAGC Tou¢. lMpoTiyovoav PAAAOY Ta OIKA Toug Taipla. Omwg
OTOdEIYTNKE, VO AANO TPAVTAXTO CUUTEPACTHO €ival OTI TA TOLOIA TIOU EiXOV GUVAEL
QAo PETOED TOUC amodeixtnkav otTn TPAEN MO ONUIOUPYIKA OTnV  ‘emiAuan
POBANUATWY’ am’ 4TI Ta TaIdId Tou dev NTavV @iAol YeTagh toug (Smith, Cowie &
Blades, 2003). H @iAia ‘eival éva yeviko mAaiclo oto omoio n ndikr cuumapdoTaaon
OmodEIKVUETAL TOAL vwpi¢’ (Dunn, 2004, p.157). AkOpa Kal dTav Ta maldid dev RTav
@iho1, guuPipdlovtay Kal PmopoloaV OPKETA EDKOAN VO EMIAVOLY TIC OIOPOPEC TOUC
avtoAAdoovtag amdyelg. Auto eviox0bnke 1dlaitepa ota (euydpla Twv apXaplwv-
éunelpwv (Katz and Chard, 2000).

TNV MEPIMTwan €mion¢ mouv KAmolol Yabntég emBupodoav va €pyagTolv Povol, To
madld outd eixov TEPIOOOTEPO XPOVO Vyia OKEPN Kol PEYOADTEPN Gvean YIa
OVaoTOXOOMO, umooTnpidovtag ' autév Tov TPOTOo TN ‘Bewpia TNng emiAuong
npofBAnuatwy’ (Lloyd and Howe, 2003).

5.3 MoAAATIAEG VONUOGOUVEC KOl O10SIKTUOKO TIEPIBAAAOY

Ol TOPOPUNTIKEC CUUTIEPIPOPEC eVIOXVONKAY TEPICGOTEPO HE TNV KOAAAIEPYELD
KOAAITEXVIK®OV, XWPOOVTIANTITIKGWV KOl KIvaloONTIKWV OeEI0TATWY. TO KAAAITEXVIKO
0oXe010 Twv TOIOI®Y 0TV 080V TOU UTOAOYIOTH NTOV OPXIKA N ‘€0WTEPIKN
OTEIKOVION’ MIAC EIKOVAC TTOU OMOTUTOVETAL TEAIKA GTNV OTTIKA TN avamapdoTtaac.
To TEAIKO OX£D10 TWV TIOIOIWV £0EIEE £EEXOVTA OTOIXEIO aMO TIC NAEKTPOVIKEC 10TOPIEC
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OTOTUTIWHEVO OE IO CUYKEKPIPEVN GEIPA-0E PIO YPAMMN, OTOIXIOUEVD AVAAOYD LE TO
HEYEDAC TOUC.

O1 Anning and Ring (2004) oxoAiaoav TNV dUVOUIKN @UON TWV TOIOIKWV EVKAIPIOV
KOl OUYKEKPIMEVO TO TOOO0 OIOAAGKTIKG €ival Ta idlo ta maidld péca omo TIC
QVOTapaoTACEI, TOUG. H dnuIoupylKOTNTO TwV ToIdIOV eMIBERAIBNKE KOBWC ‘Ol
Qo0 oEIg TOU CWUOTOE TOUC NTOV OMOOEKTEC TOAAWY epeBiopatwy’ (Prentice, 1994,
p.127) TOU TOUG EMETPEMOV VA EKPPACTOUV UETA OTO ‘€EUTIVOUC CUVEIPUOUG 1OEWV’
(Mathews,2003,p.01). Ta moidld eixav eAeubepia  emdoyi¢ oto  oXEGIO
Tapoua1adovTag Toug OIKOUG TOUC ‘EVVOIOAOYIKOUC HIKPOKOGHOUC'; €va GNUAVTIKO
BAua yia TNV avantuén ¢ ‘yvwong yla 1 yveon’ Kal v 0mapén TMPOOMTIKIC
(Brooks 2004).

To mio a&loonueiwto oTolXEio AUTAG TNG AVATAPACTACNC TOU ‘KOAAITEXVIKOD Adyou’
fTav OTI 01 HaBnTEC BprKav TNV EVKaAIPia va aX0AIdaoUY Ta aX€dIA TOUC WE TNV opada
TOUC. ZUVETAYETAIL EMIONG OTI TO OXEQI0 €ival Eva 1OXUPO €pyoAEio Pe TNV Evvola OTI
gival ‘aueca KaBOAIKG Kol OAANAETIOPACTIKO o€ TMOAU peyoAlTEPO BaBud amd n
ypaen’ Kat ‘UecoAafei yia pia d1amPocwIKN daAOYIKN oxeéan’ (Brooks, 2004, p.47-
9).

Onw¢ 0 oXedIOOPOE, £TAL KOl Ol POUCIKEC PEAWOIEC KOl TO TaAIXVidl TPOTOUoiwang
OUVEITEQEPAY OTNV OAANAETIOPOCN KOl TN TPOPOPIKN EMIKOIVWVia HeETagd dUo N
TEPIOTOTEPWV VENPWV NBoToIV. H €vagx6Anar Toug PE TO Talvidl TPOCoOU0iwang
uTopEl va evIoXDOEL T YAWOOIKA OVATTUEN OE OULVOUOCOMO ME TIC KIVOIOONTIKEG
vonuoolvec. O Bergen toxupidetal 0TI ‘n mpooopoiwan mpolmoBETEl TN PETOPOPA
TV OIOAOYIKOV HEPWV OTN OKNVAR M’ €va GUUPOAIKO TPOTO, TMPOAYETAL OMO TOV
OAMNAETIOPACTIKO KOWWWVIKO JIGAOY0 KOl dATPAYHATEUON Kal TEPIAAUBAVEL TNV
avadAnwn péAwv, TN yvaon Tou gevapiou Kal Tov autooxedlaouo’ (Bergen, 2002,
p.2).

Evxaplotieg

Ektiyw Pabltata tnv emayyeAdatiky kabodnynon Kat otipi&n Tou K. BAdyou
Koapd, kabnyntr tou EAI.
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